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Introduction and Description of Course



Art Education 252 is an existing GEC course offering 5 sections each quarter and usually 1 or 2 sections each summer. As Supervisor of this course and the 5 GTAs who each teach a section, I teach the course at least once a year. In Autumn of 2007, I piloted a service-learning version of the course in collaboration with the University Area Enrichment Association and, particularly, the Gidget Technology for Girls Program. With the success of the piloted course, I wish to apply for “s” designation for the course so that students can be aware of the difference between the typical 252 course and the service-learning version of it. 

Course Content of 252s
1. Overview of service-learning tenets and foundations as applied to art education;

2. Lessons on Photoshop, photography, and photo manipulation;

3. Lessons on making collaborative art on a computer;

4. Developing a relationship with a group of youth in the (Weinland Park) neighborhood;

5. Reflecting on the process and learning throughout; and

6. Recognizing the accomplishment through a ceremony in the community.



Specifically, students will be partnered one-to-one (ideally) with youths and will work together to learn Photoshop and develop art. The process toward the creation of the artwork will include photography as an integral part of our exploration together and our development of relationships. We will also visit art venues and discuss artists in class in order to further our exploration. The youth partners will be involved in all of these activities. The students will be assessed on their writing, their Photoshop skills, and their art (which is assessed with a rubric).

The Community Partner’s Needs

The course will be refined each year it is taught to meet the current goals outlined as course content through further interaction with the community. Initially, the course will continue to partner with Gidget, a collaboration of several organizations and individuals that focuses on connecting girls and women to technology. The partnership, however, could change over time based on future interest and work of the multiple community groups in the neighborhood, including schools. This is natural in neighborhood-based service activities that take place over many years. The needs of community organizations change, and new partnerships must often be forged. This should have no adverse impact on the 252s course, but should ultimately benefit the possibility of the course growing over the years.

The course will take place primarily on campus. This will give neighborhood youths access to OSU’s high-quality computer labs. More importantly, this will be the first time many of these young people will have crossed the street onto OSU’s campus, a destination less than a mile from their homes. This will give them an opportunity to see themselves as “belonging” in one the largest portions of their own community. For those with no previous first hand experience of any college campus, this may be an important step to imagining themselves as college bound. 

Additionally, there will be opportunities for the college students to cross the street into the neighborhood where the children live. This will allow them to work more closely with their youth partner and give the children an opportunity to be experts to their college student partners. More importantly, this will be the first time many of the college students have been in the neighborhoods less than a mile from their classroom. It will give them an opportunity to see themselves connected to an important portion of their own community and help them think more holistically about the place many of them live. 

Goals, Expectations and Responsibilities

Expectations and goals will be discussed the first day and, in addition to the following, a list will be generated through our discussion. (Prior discussions will take place between the instructor and the community partner).

Faculty: Facilitate the course activities and requirements; Provide computer access and lessons to students and youth partners; Facilitate collaborative artmaking activity; Attention to needs of community partner and flexibility in course operations to meet those needs;

Students: Attendance is most important to a service-learning course, in addition to completing course activities in a timely manner; Coming to class prepared for youth partners; Acting as a role model for youth participants;

Community Partner: Establishing a group of youth participants; Responsible for bringing the youths to course site; Assistance in planning activities in community spaces (walking tour, recognition event, etc.)

GEC Goals and Objectives

These goals are included on every Art Education 252 syllabus.

Arts and Humanities: Analysis of Texts and Works of Art
Goals/Rationale: Students evaluate significant writing and works of art. Such studies develop capacities for aesthetic and historical response and judgment; interpretation and evaluation; critical listening, reading, seeing, thinking, and writing; and experiencing the arts and reflecting on that experience.

Learning Objectives:

1. Students develop abilities to be enlightened observers or active participants in the visual, spatial, musical, theatrical, rhetorical, or written arts.

2. Students describe and interpret achievement in the arts and literature.

3. Students explain how works of art and literature express social and cultural issues.

Art Education 252 fulfills these goals and objectives through active participation in artmaking using the computer as the art tool and medium; using the big idea strategy to develop conceptual frameworks relating social and cultural ideas in their artwork; reading literature about computer art and artists and viewing artwork; participating in dialogue about the literature, artists, and artworks; participating in critiques of student artwork; and reflecting on their experiences of using the computer as a tool to make art.

Service Activities


This is a service-learning course in which students will work collaboratively with youths to learn and apply computer skills to produce collaborative art. The computer will be used as a tool to create collaborative digital art through photo-manipulation and animation. Classroom partnerships across race, class, gender, and privilege will provide the foundation from which personal, cultural, and community assets will be explored. Local and national artists’ work will also be analyzed and criticized through socio-cultural discussions and personal reflections. The personalization of these cultural discussions will highlight the contributions all participants have to offer to the class and signify an important process for attending to local socio-cultural needs and interests. As a service-learning course, the ultimate goal will be to highlight local voices through the use of the computer to create collaborative art.


As a service-learning course, collaboration is a major component of our learning and artmaking. Collaborative artmaking is characterized by the process of collaboration, which “creates educational value all by itself. It requires skills in conversation, negotiation, problem-solving, and listening” (Cooper & Sjostrom, 2006, p. 65). Partnering with youth from a Columbus neighborhood will provide a unique experience for considering the abilities, gifts, and assets of children and their underserved community and for utilizing the computer as a tool to produce collaborative art. This component of the course is not an add-on. It is integral to our learning about computer art concepts and skills as we consider how we can interact with each other and the computer as an artmaking tool.


Service in this course is practiced and considered through a two-way exchange of knowledge and abilities. In this way, it is assumed that we all have assets we bring to the experience. The service activity is not volunteerism nor is it charity. It is a collaborative engagement with the goal to create understanding through the development of relationships and art. Collaborative artmaking contributes to that goal because it requires personal reflection and an attention to developing meaning. The visual aspect of artmaking provides a method for communicating thoughts, ideas, and opinions, which requires negotiation, consensus-building, and compromise. The service benefits the community partner, as they leave with an art piece that reflects them and their community. The service benefits the students, as they leave with new knowledge and experiences.

Preparing Students for Service

Students will be prepared for working with the youths through discussions, readings, online journaling, and activities structured to break the ice, so to speak. Through these activities, the college students will be asked to develop a sense of collaboration that includes reciprocity and equality. In the partnership with Gidget, Catherine Girves will present on the work of UAEA to the students in order to introduce them to the foundational elements of the Gidget Project. She will also be invited to lead some discussions with the college students, which proved quite beneficial in the pilot course to the college students’ learning about reciprocity. (The leadership of any future partners will be asked to fill a similar role). Upon introduction to the youths, photography will be used as a tool to develop reciprocal and trusting relationships. This process allows participants to slowly get to know one another, identify common interests, and plan for a completed art piece. This natural and slow process of introduction allows for a real experience, not one that is forced nor contrived. Throughout the process, college students will continue to read articles related to collaborative art making with children and reflect continually online. We will also have in-class dialogues about the challenges and rewards of working with the girls. Through this ongoing process of a natural interaction through planned activities and reflection, the college students will be engaged in learning about cultural sensitivity. While we will include these issues in our discussion in the beginning of the course, they will become ongoing themes of the course as we learn with the youths in an environment of equality and trust. Through artistic expression, participants will get to know one another at a much deeper level than through contrived processes. This is all very natural to our process of collaborative art making.



Throughout the course, the students will continue to be given activities to reflect on the service activities. The real learning takes place through these ongoing discussions about the service experiences, allowing room for the students to share accomplishments, concerns, and problems. Much reflection will take place on Carmen, however the beginning of each class period will be devoted to open discussion time with the students (before the youths are there).

Connecting Course Content and Service



The service-learning component of this course is integral to the course goals and objectives. This GEC course is based on artmaking with the computer as the medium through which personal artworks are created. The service-learning version includes a collaborative component to artmaking that provides an opportunity to partner with youths in order to create art about our collaborative learning, our communities, and a comparison of ourselves. This allows room for creating meaning through cross-cultural collaboration and relationship building. However, the artmaking component of the original course is intact and not changed by the service-learning teaching methodology. Additionally, the course is focused on teaching Photoshop as the software through which art is created, exploring artists whose media or ideas connect to our own artwork, and writing about and reflecting on our artwork and experiences together. 

Assessment of Students and the Course



As is the case with any art project, student assessment is an important and challenging part of the process. Please see the Grading Chart located in the syllabus for grading information.


Evaluation of the course will take place in a final focus group that will be led by the instructor and the community partner. In the piloted version of this course, the focus group was led by the community partner and students shared openly. Their input has helped in the revision of this syllabus. Additionally, the students will be asked to respond to narrative evaluation questions of the course (as is the case with every course I teach in the department), in addition to the SEIs. The narrative evaluations are also very useful in determining successes and challenges of the course from the students’ perspectives.



The instructor and community partner regularly hold reflection sessions together in order to discuss their perceptions of the course. We will do this after each quarter the course is offered and in preparation for the next course. 

Sustainability

The course will be offered band taught by me at least once a year. The sustainability of the course within the Department of Art Education is dependent upon the successful application of a section of the course devoted to service-learning. It is my goal to begin to offer multiple sections of the 252s course with the assistance of my GAAs who teach the regular sections of the course. This can slowly progress toward that goal with several successful implementations of the course by me. 

The partnership with Gidget presents an initial connection to youths in the community, and this is the foundation of the course right now. However, partnerships may change over time and future collaborations could be made with schools in the neighborhood, the Godman Guild, or the Extension network, to name a few. These partnerships will also be impacted by how often we can offer the course and if we can begin to offer multiple sections. 

In addition to this course, however, are other courses and opportunities for collaboration with Weinland Park children that provides an ongoing involvement in the neighborhood. This is my goal with much of my community-engaged work: to create an ongoing and consistent relationship with a neighborhood through various arts-based collaborative activities. For instance, this course grew out of a service-learning course that took place last summer in the neighborhood. That course was for graduate students and did not incorporate the computer with our collaborative artmaking. I plan to offer that summer course every other year.

This Summer’s Course and SLI Funding


I am teaching this course this summer with funding I have received from the Service-Learning Initiative. If I am able to receive permission to add the “s” designation, it is my hope to do so this summer. 

